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INTRODUCTION

EXECUTIVE SUMMARY

DCP’s Roadmap for English Learner Success (2021) brings together the policies,
practices, and procedures for supporting English learners and multilingual
students throughout Downtown College Prep. This document begins by setting
forth DCP’s asset-based philosophy for supporting all students, celebrating our
community’s rich multiculturalism while working toward the goal of full
multilingualism for all students. The 2021 roadmap includes DCP’s goals for
English learners, the process for identifying and supporting English learners
throughout their time at DCP, professional learning for teachers and
administrators, and ideas for family engagement. It is designed to inspire all DCP
stakeholders, while also holding all of us accountable for the education of each
and every one of our students. This roadmap reflects DCP’s mission, preparing
first-generation students for college success.

DCP’S VISION FOR ALL ENGLISH LEARNERS

DCP honors, respects, and celebrates the multilingual and multicultural
diversity of English learners and their families. DCP families are active
partners on an academic journey that ensures that all students thrive and
graduate college- and career-ready. Every DCP student knows that their
languages matter, their cultures matter, and they matter.
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MESSAGE FROM BOARD PRESIDENT

Since its founding in 2000, DCP has always been dedicated to supporting English learners and
their families. With more than three-quarters of our students coming from multilingual
backgrounds, we are committed to our mission of preparing first-generation students for
college success. We are proud of the work our teachers are doing to support English learners
and to support multilingualism for all students, and excited to share DCP’s Roadmap for
English Learner Success. This plan reflects our core values of ganas, comunidad, and orgullo
(desire, community, and pride), and our belief in equity and excellence for all learners.

Sincerely,

Maria Arellano
Board President
March 2021

MESSAGE FROM CHIEF ACADEMIC OFFICER

At the core of DCP’s mission is a deep and abiding commitment to supporting greater equity
for our students and their families. DCP’s Roadmap for English Learner Success puts into
writing that commitment so that all stakeholders understand how we work together to support
our students who are learning English to thrive and achieve their college dreams. This plan
highlights the specific ways in which we organize our efforts across different roles to support
the many dimensions of learning that impact student success. It helps us to understand the
importance of building strong school cultures and high academic expectations along with
supportive instructional strategies. It helps us to remember the importance of families as
partners in the learning process. It helps us to understand how we evaluate our work and make
plans for achieving even more. DCP’s Roadmap for English Learner Success provides a strong
foundation for our collective work.

Sincerely,

Amy Fowler

Chief Academic Officer
March 2021



COMMONLY USED TERMS AND ABBREVIATIONS

Glossary of Terms

(most definitions from [mproving E ion for Multilingual and English L
Research to Practice)

accommodation An accommodation changes how a student learns the material; while
allowing them to meet the same expectations as their peers.

Alternate ELPAC The Alternate English Language Proficiency Assessments for California is
administered to neurodiverse students whose primary language is a language other
than English and who have the most significant cognitive disabilities.

asset-based pedagogy Practices that affirm the diversity that students bring to the
classroom, including culture, language, disability, socioeconomic status, immigration
status, sexual orientation, and gender identity as characteristics that add value and
strength to classrooms and communities.

bilingual student A student who speaks and understands, to varying degrees, two
languages.

biliteracy The ability to speak, read, and write in two languages.

California school dashboard Reporting system used in California to display the
performance of local educational agencies (LEAs), schools, and student groups on a set
of state and local measures to assist in identifying strengths, challenges, and areas in
need of improvement.

culturally and linguistically responsive teaching An instructional approach that leverages
the cultural and linguistic experiences of students to make learning more relevant and
effective.

Crosscultural, Language, and Academic Development (CLAD) Certificate This
certificate, from the California Commission on Teacher Credentialing, authorizes a
teacher to provide instruction for English learners.

designated English language development Instruction provided during a time set aside
in the regular school day for focused instruction on the state-adopted English language
development (ELD) standards to assist English learner (EL) students in developing
critical English language skills necessary for academic content learning in English.


https://www.cde.ca.gov/sp/el/er/documents/mleleducation.pdf
https://www.cde.ca.gov/sp/el/er/documents/mleleducation.pdf

differentiated learning groups also known as DLGs; twice each week, during student
work time, English/Humanities or Math/STEM teachers pull small groups based on
prerequisite skills necessary for mastery of grade-level English or math standards.

English Language Proficiency Assessments for California (ELPAC) California’s required
test for English language proficiency (ELP) that must be given to students whose
primary language is a language other than English.

English learner A student who enrolls in a California school in transitional kindergarten
through grade twelve with a home language other than English and with levels of
English proficiency that indicate they require programs and services until they are
English proficient.

Ed Specialist Education Specialists, also known as special education teachers, work
with Neurodiverse students who have an IEP. They serve as both teachers and case
managers, ensuring that their students can access the curriculum and get the most out
of their education.

home language A language spoken in a student’s family or home as reported on the
home language survey.

home language survey A set of questions asked about a student’s language background
at the time of initial enrollment into a California school for transitional kindergarten
through grade twelve (TK-12).

immigrant student A student who was not born in any state (each of the 50 states, the
District of Columbia, and the Commonwealth of Puerto Rico).

Individualized Education Plan a plan or program developed to ensure that a neurodiverse
student with an eligible disability receives specialized instruction and related services.

initially fluent English proficient |IFEP - The classification for a student with a primary
language other than English who meets the English Language Proficiency (ELP)
criterion, as determined by the initial English Language Proficiency Assessment for
California (ELPAC).

Integrated English language development Instruction in which the state-adopted
English Language Development (ELD) standards are used in tandem with the
state-adopted academic content standards. Integrated ELD includes specially designed
academic instruction in English.

language acquisition programs  Educational programs designed for English learner (EL)
students to ensure English acquisition as rapidly and effectively as possible, that
provide instruction to EL students on the state-adopted academic content and English
Language Development (ELD) standards through integrated and designated ELD
instruction. Language acquisition programs may include, but are not limited to, dual



language, transitional, and developmental programs for EL students, and structured
English immersion.

language programs Programs that provide opportunities for students who are not English
learner (EL) students to be instructed in languages other than English to the degree
sufficient to produce proficiency in those languages.

Local Control and Accountability Plan A tool for school systems (LEAs) to set goals, plan
actions, and leverage resources to meet those goals to improve student outcomes.

Local Control Funding Formula (LCFF)  California’s formula for distributing funds to
schools.

Local Educational Agency (LEA) A public board of education or other public authority legally
constituted within a state for either administrative control or direction of, or to perform a
service function for, public elementary schools or secondary schools in a city, county,
township, school district, or other political subdivision of a state, or for a combination of
school districts or counties that is recognized in a state as an administrative agency for
its public elementary schools or secondary schools.

Long-term English learner (LTEL) An EL student who is enrolled in any of grades six to
twelve, inclusive, has been enrolled in schools in the United States for six years or
more, and has remained at the same ELP level for two or more consecutive prior years,
or has regressed to a lower ELP level, as determined by the ELPAC.

modification Modifications are changes to what a student is taught or expected to do in
school.

multilingual student A student who speaks or understands, to varying degrees, one or
more languages, in addition to English.

neurodiverse Students who receive support under an IEP or 504 Plan are considered to be
neurodiverse. The term “neurodiversity” is a concept more than a definition, label, or
diagnosis. A neurodiverse perspective "regards individuals with differences in brain
function and behavioral traits as part of normal variation in the human population.”

Newcomer The term “newcomer” can be used in three ways:

1. A student who is new to DCP

2. A foreign-born student who has recently arrived in the United States and has been here
for less than twelve months.

3. Students who have been enrolled in school in the United States for three years or less.
Some of these students experienced high levels of education in their home country,
while others may be identified as Students with Limited or Interrupted Formal Education
(SLIFE).
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reclassified fluent English proficient student (RFEP) A former EL student who has met
the four criteria specified in California Education Code Section 313(f). At the time of this
publication Criterion 1 was established at ELPAC Overall Performance Level 4. The
other three criteria were locally determined.

State Seal of Biliteracy A state program that recognizes high school graduates who have
met the criteria established in California Education Code Section 51461, demonstrating
that they have attained a high level of proficiency in speaking, reading, and writing in
one or more languages in addition to English.

structured English immersion A classroom setting for EL students in which nearly all
classroom instruction is provided in English, but with a curriculum and presentation
designed for students who are learning English.

translanguaging A student’s use of their full language repertoire, or all of their knowledge
about language, in classroom learning without separation of the languages.

Commonly Used Abbreviations

AP Advanced Placement ~ or ~ Assistant Principal

ARHS Alum Rock High School

ARMS Alum Rock Middle School

BCLAD Bilingual, Cross-Cultural Language and Academic Development
CAA California Alternate Assessment

CAASPP California Assessment of Student Performance and Progress
CAO Chief Academic Officer

CCSS Common Core State Standards

CDE California Department of Education

CLAD Cross-Cultural Language and Academic Development

CTEL California Teachers of English Learners

DCP Downtown College Prep

DELAC DCP-wide English Language Advisory Committee

DLDS Director of Learning Design & Systems

DLG Differentiated Learning Groups

11



DSE
ECMS
EL
ELA
ELAC
ELD
ELP
ELPAC
EO
EPHS
ESEA
GPA
IEP
IFEP
LCAP
LCFF
LEA
LTEL
MDS
NDL
NWEA
OPTEL
RFEP
SBAC
SBE
SEI
SIFE
SLIFE
SPSA

Director of Special Education

El Camino Middle School

English learner

English Language Arts

English Language Advisory Committee
English Language Development

English Language Proficiency

English Learner Proficiency Assessment for California
English Only student

El Primero High School

Elementary and Secondary Education Act
Grade Point Average

Individualized Education Plan

Initially Fluent English Proficient

Local Control and Accountability Plan

Local Control Funding Formula

Local E tional Agen

Long-Term English Learner

Managing Director of Schools

Neuro-diverse learner

Northwest Evaluation Association

Observation Protocol for Teachers of English Learners
Reclassified Fluent English Proficient

Smarter Balanced Assessment Consortium

State Board of Education

Structured English Immersion

Students with Interrupted Formal Education

Students with Limited or Interrupted Formal Education

Single Plan for Student Achievement

12



SSC
SST
UCP
WPA

School Site Council
Student Study Team
Uniform Complaint Procedures

Writing Performance Assessment

13



HISTORICAL PERSPECTIVE

Downtown College Prep

Ever since it was founded in 2000, DCP has been committed to serving underserved students
and their families, including English learners and multilingual students. The mission of the
DCP organization is to prepare first-generation college-bound students to be leaders for
tomorrow through secondary school success and college completion. DCP believes that all
students, regardless of prior academic achievement, can and should be prepared for college
success. Today, 95% of DCP students matriculate to college directly after high school, the
majority of them to a four-year university. 56% of DCP graduates have completed or are
persisting in college compared with 14% of similar students nationwide (National Student
Clearinghouse, 2019). After 20 years, DCP continues to build a transformational learning
community where students are pioneers in their family, neighborhood, and city.

Over the past ten years, significant events at the state level have contributed to a growing
focus on the specific needs of English language learners.

Figure 1: Timeline of Major Events Impacting English Learners and Multilingual Students
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The California English Learner Roadmap

In 2017, the California State Board of Education adopted the California English Learner
Roadmap, a policy focused on meeting the 21st Century needs of English learners across the
state. The EL Roadmap includes a clearly articulated vision and mission for English learners,
as well as four guiding principles to ensure their academic and linguistic success.

California’s Vision

English learners fully and meaningfully access and participate in a twenty-first century
education from early childhood through grade twelve that results in their attaining high
levels of English proficiency, mastery of grade level standards, and opportunities to
develop proficiency in multiple languages.

California’s Mission

California schools affirm, welcome, and respond to a diverse range of English learner
(EL) strengths, needs, and identities. California schools prepare graduates with the
linguistic, academic, and social skills and competencies they require for college, career,
and civic participation in a global, diverse, and multilingual world, thus ensuring a
thriving future for California. (English Learner Roadmap)

DCP’s Roadmap for English Learner Success has been developed to reflect the four guiding
principles of the EL Roadmap:

Principle One: Assets-Oriented and Needs-Responsive Schools
Principle Two: Intellectual Quality of Instruction and Meaningful Access
Principle Three: System Conditions that Support Effectiveness
Principle Four: Alignment and Articulation Within and Across Systems

(English Learner Roadmap)

Development of DCP’s Roadmap for English Learner Success

While DCP has always focused on the needs of our multilingual students and English learners,
this document codifies our practices in a single source called the Roadmap for English Learner
Success. Development and implementation is a multi-year process, with input from a large
range of stakeholders. All stakeholders receive professional learning around effective
implementation of the Roadmap for English Learner Success, and the English Learner Task
Force meets four times a year to evaluate DCP’s progress and future needs.

15
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https://www.cde.ca.gov/sp/el/rm/principlethree.asp
https://www.cde.ca.gov/sp/el/rm/principlefour.asp
https://www.cde.ca.gov/sp/el/rm/

Figure 2: Roadmap for English Learner Success Development Timeline

Phase 1 | Develop English Learner Identification, 2019-20 School
Placement, and Monitoring document & Year
checklist
Phase 2 | Planning / Analyze Models Spring -
November 2020
Phase 3 | Working Group: Stakeholders analyze data; December 2020 -
write and revise master plan March 2021
Phase 4 | Board approval; publish and distribute master | April - June 2021
plan
Phase 5 | Professional Learning for all stakeholders; Spring 2021 -
implementation of master plan Spring 2022
Phase 6 | Evaluate and revise master plan Spring - Summer
2022

16
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1. ASSET-BASED INSTRUCTIONAL PROGRAMS
FOR MULTILINGUAL STUDENTS

This chapter explains DCP’s philosophy about the importance of building on
students’ home languages through an asset-based approach, and the goal of
multilingualism for all students. This chapter includes data for DCP’s student
population, including their home languages and_EL proficiency levels over the
years. It also details DCP’s beliefs about teaching and learning, and describes its
goals for English learners with a focus on asset-based instruction.

Ensuring equity for an increasingly diverse student population relies on today’s
educators viewing student differences as assets and not deficits. Asset-Based
Pedagoqgies view the diversity that students bring to the classroom, including
culture, language, disability, socio-economic status, immigration status, and
sexuality as characteristics that add value and strength to classrooms and
communities. Asset-Based Pedagogies recognize that the populations listed
above are not mutually exclusive. Students can move fluidly between several

different groups. (California Department of Education, Asset-Based Pedagogies)

A. MULTILINGUAL STUDENTS

The term “multilingual” refers to any person who is able to communicate using more than one
language, and includes English learners, students who have been reclassified as Fluent English
Proficient (RFEP), and students who have learned Spanish (or another language) as a second
(or third) language. In other words, English learners are one subset of DCP’s multilingual
students.

DCP supports and celebrates the development of multilingualism for all students, and values
the language(s) students bring to school from their homes. Multilingualism is viewed as an
asset that will not only help students to be successful after they graduate and throughout their
careers, but also while they are students:

As the world becomes more interconnected, fluency in another language opens
up opportunities for people to succeed economically and allows them to take

20
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part in diverse cultural activities. A wide body of research shows that the study
of languages boosts students’ mental flexibility, enhancing their ability to learn
all subjects. It also introduces people to new cultures and new ways of looking
at the world. This broader perspective nourishes innovation and adaptability in
all fields and helps to enrich communities economically, culturally, and socially.
(Global California 2030: Speak. Learn. Lead p.4)

Students who are able to demonstrate proficiency in both English and at least one other
language are eligible to receive the California Seal of Biliteracy. “The State Seal of Biliteracy,
marked by a gold seal on the diploma or transcript, recognizes high school graduates who
have attained a high level of proficiency in speaking, reading, and writing one or more
languages in addition to English.” (State Seal of Biliteracy - Resources (CA Dept of Education))

B. ENGLISH LEARNERS

Definition of English Learners

DCP utilizes California and Federal definitions to identify English learners. Basically, an English
learner is a student whose first language is not English, and who is still developing full
proficiency in English. (See Appendix A for federal definition)

In California, a student is classified as an English learner if they score at the Novice or
Intermediate level on the Initial English Language Proficiency Assessment for California
(ELPAC). This assessment is administered to any student who is new to California schools, if
their primary language is any language other than English (Initial ELPAC - English Language
Proficiency Assessments for California (ELPAC) (CA Dept of Education)). Students may be
reclassified when they meet specific criteria, including scoring at the proficient level on the
ELPAC, teacher recommendation, consultation with parents, and demonstrating basic skills in
English.

During the 2018-19 school year, approximately 844,257 students in California schools were
identified as English learners (California School Dashboard). During this same school year, 561
current English learners and 750_Reclassified Fluent English Proficient students were enrolled
at Downtown College Prep, comprising 74.4% of our total student population. Figure 3
represents English learners’ levels of proficiency in English for the 2018-19 and 2019-20 school
years (for current data, see DataQuest).
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https://www.cde.ca.gov/eo/in/documents/globalca2030report.pdf
https://www.cde.ca.gov/sp/el/er/sealofbiliteracy.asp
https://www.cde.ca.gov/ta/tg/ep/initialelpac.asp
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https://www.caschooldashboard.org/reports/43696664330585/2019#english-learner-progress-card
https://data1.cde.ca.gov/dataquest/longtermel/ELAS.aspx?cds=43696664330585&agglevel=School&year=2019-20

Figure 3: English Learner Proficiency Levels

2018-19 DCP-wide Student Population

@ English Only (EO)
) Initial Fluent English Proficient (IFEP)
@ English Learner (EL)

@ Reclassified Fluent English Proficient
(RFEP)

@® To Be Determined (TBD)

2019-20 DCP-wide Student Population

@ English Only (EQ)
) Initial Fluent English Proficient (IFEP)
@ English Learner (EL)

@ Reclassified Fluent English Proficient
(RFEP)

@ To Be Determined (TBD)
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Diversity of English Learners

English learners at DCP, and throughout California, are not a homogenous group. They come to
DCP with varying levels of English proficiency and academic success. Some were born in the
United States and have lived here all their lives; some were born in the United States but have
spent part of their time living outside the United States; some were born in and lived part of
their lives in another country. Figure 4 represents the primary languages of DCP’s English
learner population. Languages spoken by DCP families include Spanish, English, Vietnamese,
Filipino, Hindi, Arabic, Portuguese, Somali, Tigrinya, Khmer, Korean, German, Rumanian,
ltalian, Punjabi, and other non-English languages.

Figure 4: 2018-19 Home Languages of DCP Families

Spanish 1,301
Vietnamese 34
Filipino (Pilipino or Tagalog) 7
Hindi 2
Arabic 2
Portuguese 2
Khmer (Cambodian) 1
Korean 1
Somali 3
German 1

Other non-English

languages 4
Tigrinya 2
Rumanian 1
English Only 402
Total 1763
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2018-19 Primary Home Language

@ Spanish
@ Vietnamese
Filipino (Pilipino or Tagalog)
@ Hindi
@ Arabic
@ Portuguese
) Khmer (Cambodian)
@ Korean
Somali
@ German
Other non-English languages
Tigrinya

2 more

English learners encompass the entire spectrum of learners, from neurodiverse learners to
those enrolled in advanced coursework (see Figure 5). Because of the diversity of English
learners, no label can tell the full story; nonetheless, English learners are often categorized as
Newcomers, On Track, and Long-Term English Learners (see Figure 6):

Newcomers: Newcomers are those students who have been enrolled in school in the
United States for three years or less. Some of these students experienced high levels of
education in their home country, while others may be identified as Students with
Limited or Interrupted Formal Education (SLIFE).

On Track: Many English learners progress rapidly, and demonstrate expanding English
language skills within their first four years in the country; these students are considered
to be “on track.”

At Risk: Students who have been designated as English learners for 4-5 years and are
not making significant progress are in danger of becoming Long-Term English Learners.

Long-Term English Learners: Some English learners, however, struggle to
demonstrate increasing English language proficiency; those students who have been
enrolled in schools in the United States for six or more years without making progress
are referred to as Long-term English Learners (LTELs), and require additional support.

Reclassified Students: Once a student scores at Level 4 (Well Developed) on the
Summative ELPAC and demonstrates academic proficiency, they are eligible to be
reclassified as fluent in English, also known as Redesignated Fluent English Proficient
(RFEP) (See Chapter 2 for more information).
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Figure 5: English Learners: Neurodiverse through Advanced Placement

2018-19 EL Status - Neurodiverse Students

®EL
® o
@ IFEP
® RFEP

2018-19 EL Status - Students in AP

® EL
® o
@ IFEP
® RFEP
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Figure 6: Language Proficiency Status of English Learners at DCP

2018-19 English Learners

@® Newcomers
@ On Track
At-Risk
@® Long-Term English Learners
@® Reclassified

Asset-Based Approach to English Learners

DCP values, promotes, and cultivates students’ cultural and linguistic assets to deepen
learning within the classroom community; we recognize that students’ language and culture are
central to academic success and [are] assets that should be incorporated into classroom
learning. Asset-based pedagogies, which include culturally and linguistically relevant,
responsive, and sustaining pedagogies (Aronson and Laughter 2016; Paris and Alim 2017),
offer “a bridge that connects the dominant school culture to students’ home and heritage
culture, thus promoting academic achievement for historically marginalized students” (Lopez
2017, 9). (Improving Education for Multilingual and English Learner Students p.358)

Through a focus on culturally-relevant pedagogy, multilingual students and English learners
learn to value their own voices. According to the California English Learner Roadmap,

The languages and cultures ELs bring to their education are assets for their own
learning, and are important contributions to our learning communities. These
assets are valued and built upon in culturally responsive curriculum and
instruction and in programs that support, wherever possible, the development of
proficiency in multiple languages. (Principle 1A)

As teachers integrate instructional practices including_translanguaging (students combining
and integrating their languages in learning activities), the entire class and the entire school
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community benefit “as students learn to find their voice and acknowledge, appreciate, and
understand perspectives and ways of being that may differ from their own” (Improving

Education for Multilingual and English Learner Students p.359). As a result, DCP focuses on

new ways of talking about language that values multilingualism and each students’ home
language. (see Figure 7)

When speaking about English learners, the DCP community will utilize asset-based language
and will not use harmful, deficit-focused terms like “non-literate” or “semilingual” which are
stigmatizing and not research-based. In addition, rather than correcting non-standard versions
of English, DCP staff will support students’ analysis of different dialects and registers, and will
support students as they learn to “code switch” from one variety of English to another while
valuing students’ home languages.

Figure 7: New Ways of Talking About Language

Instead of

Try this

Thinking in terms of
* proper or improper
= good or bad

See language as
= appropriate or inappropriate
- effective or ineffective in a specific setting

« make mistakes or errors

« have problems with plurals, possessives,
tense, etc.

« "left off” an -s, -'s, -ed

Talking about grammar as Talk about grammar as

= right or wrong = patterns

= correct or incorrect » how language varies by setting and situation
Thinking that students See students as

« following the language patterns of their
home language or home varieties of English

* using grammatical patterns or vocabulary
that is different from Standard English

= correcting students' language

Saying to students Invite students
» "should be,” “are supposed to,” "need to + to code-switch (choose the type of language
correct” appropriate for the setting and situation)
Red notes in the margin Lead students to

= compare and contrast language

* build on existing knowledge and add new
language (Standard English)

= understand how to code-switch appropriately

Source
Adapted from

Diverse Writers, 17. Portsmouth, NH: Heinemann

Wheeler, Rebecca 5., and Rachel Swords. 2010. Code-Switching Lessons: Grammar Strategies for Linguistically

(2014 California ELA/ELD Framework, p. 919)
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C. DCP BELIEFS ABOUT TEACHING AND LEARNING

DCP’s values of ganas (desire), comunidad (community), and orgullo (pride) are at the heart of
what DCP believes it means to be an educated person in the 21st century. While being
educated includes having a command of core knowledge, concepts, and skills across
academic disciplines, more than this is required to be fully educated in the 21st century. An
educated person must also possess the skills and dispositions that allow them to be
engaged citizens who contribute meaningfully to their local communities and the broader
society. DCP believes that an educated person is one with integrity, a commitment to making
things better, and the ability to lead positive change.

The educational philosophy of DCP is rooted in the vision of social justice embodied in its
mission. DCP believes that education is the primary lever by which inequity and systems of
oppression can be interrupted, and the democratic principles of equity and justice can be
realized. (DCP Charter)

DCP has developed an approach to curriculum and instruction that is firmly rooted in the
DCP educational philosophy and theory of how learning best occurs. The DCP Core
Pedagogical Beliefs guide, support, and foster the development of high-quality teaching
and learning across all content areas. These beliefs are as follows:

e Students must drive their learning

e |earning occurs most powerfully when students get what they are ready for

e Students want to learn most when the learning is connected to their lives, identities and
cultural backgrounds, personal passions, and the real world

e Learning occurs through social interactions

e Culture is built through curriculum

e The relationship between the teacher and student is the foundation of the learning

DCP draws upon solid research-based learning theories and thoroughly-developed
classroom methodologies as the foundation for its instructional model. To ensure that DCP
students develop and maintain academic excellence, emotional well-being, and social
responsibility, DCP’s curriculum and instruction integrate each of these components to
provide the best learning environment to meet the goals of its students.

DCP’s instructional approach supports what it means to be a literate person in the
twenty-first century by developing the skills in reading, writing, speaking, and listening that
are foundational for any creative and purposeful expression in language across the
disciplines. DCP’s curriculum is rooted in the California content standards and frameworks,
including, but not limited to the Common Core State Standards, Next Generation Science
Standards, English Language Development Standards, History-Social Science Framework,
and other applicable state content standards and frameworks (hereinafter, collectively, the
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“State Standards”), and is designed to be robust and relevant to the real world, reflecting the
knowledge and skills that DCP students need for success in college and beyond. DCP’s
vision is that the pedagogical beliefs that drive the curriculum and instruction fully prepare
students academically and socially to meet the challenges of higher learning in secondary
school, college, and career. This will, in turn, provide opportunities, knowledge, and support
within the San Jose community as students are being positioned to compete successfully in
the global economy.

DCP believes all students can achieve success in a positive and challenging educational
environment that stimulates their interests, channels their energies, and develops their
abilities. To ensure that DCP students develop and maintain academic excellence, emotional
well-being, and social responsibility, DCP’s curriculum and instruction provides a learning
environment deliberately designed to meet these goals. DCP’s instructional philosophy is
constructed on the principles that as students learn, they do not simply memorize or adopt
others' conceptions of reality - instead, they create their own meaning and understanding.
DCP is committed to providing a differentiated learning environment for students with distinct
needs. Recognizing the individual strengths and intrinsic worth of all students, DCP modifies
educational services to provide each student with personalized opportunities to increase
their academic and social skills.

The instructional model and classroom methodologies implemented by DCP stand on the
shoulders of a solid review of research, inquiry, and practice. This has culminated in the
following core practices:

e DCP Framework for Teaching & Learning - DCP has developed the DCP Framework for
Teaching & Learning, modified from The Danielson Framework, as a common
instructional model across all content areas. It details research-based best practices
that support student learning. Teachers establish professional learning goals within the
framework and utilize the framework to improve their practice and outcomes from
students. Instructional coaches engage teachers in cycles of inquiry based on the
Framework, and administrators evaluate teachers using this same tool.

e The Workshop Model - DCP has adopted the workshop model as its instructional
approach across all content areas. Based on the work by Donald Graves and Donald
Murray and furthered by the work and practice of educational leaders and researchers
such as Calkins, Atwell, and Tovani, DCP teachers and students engage in ongoing
professional development to develop their practice in the model.

While the DCP Framework for Teaching & Learning and The Workshop Model provide the
foundation for all teaching and learning at DCP, they are complemented by the use of
Understanding by Design and Design Thinking.

To help ensure equity for all students, DCP is committed to culturally relevant teaching and
learning.
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D. GOALS FOR ENGLISH LEARNERS

While English learners enter our schools with various degrees of language proficiency, DCP
believes they are capable of high-level thinking and cognitively demanding social and
academic activities requiring language as long as they are provided appropriate linguistic and
academic support.

Figure 8: Values for Educating English Learners

Valuing Language and Culture as Assets: English learners receive instruction that
values their home cultures and primary languages as assets and builds upon them for new
learning.

Ensuring Equity in Intellectual Richness: English learners benefit from the same high
expectations of learning established for all students and routinely engage in intellectually rich
tasks and texts across the disciplines.

Building Content Knowledge and Language in Tandem: English learners engage in
instruction that promotes content and language learning in tandem in all disciplines, including
ELA, mathematics, social studies, sdence, the fine arts, and other subjects. Further, ELs have
full access to a multi-disciplinary curriculum, including those subjects listed here.

Attending to Specific Language Learning Needs: English learners’ content and
language learning is fostered when targeted language instruction builds into and from content
learning and attends specifically to English language proficiency levels and prior educational
experiences in the primary language and English.

Integrating Domains of Communication: English learners develop full profidency in
English in the integrated domains of listening, speaking, reading, and writing, consistent with
expectations for all students.

Providing Appropriate Scaffolding: English learners thrive in instructional environments
where teachers intentionally support them to fully engage with intellectually challenging
content using strategic scaffolding. Scaffolding is tailored to student needs with the ultimate
goal of student autonomy.

Evaluating Progress Appropriately: English learners’ progress in developing content
knowledge and academic English are best evaluated with intentional, appropriate, and valid
assessment tools that take into account English language proficiency levels, primary language
literacy, and cultural backgrounds. Formative assessment as a pedagogical practice allows
teachers to adjust instruction and provide feedback in a timely manner.

Sharing the Responsibility: English learners’ positive educational experiences and
academic success is a responsibility shared by all educators, the family, and the community.

(2014 California ELA/ELD Framework, p. 11)

English learners at DCP are provided with access to a full college-prep curriculum. Instruction
and intervention for ELs is based on the following research-based understandings:

English learners learn best

e when they have significant interaction with native speakers of English.
e when academic English is explicitly supported in every classroom.
e when teachers use specific strategies to make input comprehensible and provide
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opportunities for expression of understanding.

e when they possess internal motivation supported by a committed and
collaborative learning community of teachers and peers.

e in alearning environment that fosters high levels of interaction and meaningful
engagement in the context of intellectually challenging content.

Based on these understandings, DCP teachers and staff develop a learning environment for
English learners in which teachers:

e facilitate a learning environment that is interactive, engaging, meaningful,
relevant, and intellectually challenging with high-levels of meta-cognition.

e ensure appropriate scaffolding in order to move the student to independence.

e value and build on_home language and culture and other forms of prior knowledge
in order to make connections.

e build both academic English and content knowledge.

Through this process, as teachers plan and develop engaging lessons based on students’ zone
of proximal development, English learners will be provided with the appropriate supports and
scaffolds needed to develop the autonomy that will help them to be successful in their learning;
scaffolds and supports will be removed and replaced with more appropriate supports as
students progress. As a result, teachers and students, from neurodiverse learners to advanced
learners, will be able to articulate the students’ current English language development levels as
well as their next learning goal and their learning plan for achieving it.
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2. ENGLISH LEARNER IDENTIFICATION,
PLACEMENT, AND MONITORING

This chapter describes the process of identifying and supporting English
language learners throughout their learning journey at DCP schools. It provides
details of the steps taken to identify English learners, the course descriptions for
English language development (ELD), and the student course placement and exit
protocol. It also details the annual assessment and monitoring of English learners
and students who have been reclassified as fluent English proficient (RFEP).

INITIAL IDENTIFICATION AND ASSESSMENT OF ENGLISH
LEARNERS

Initial identification of students who are English Learners begins at the time of enroliment. For
students enrolling for the first time in a California school, the Home Language Survey (see
Figure 9) is included in the Student Enroliment Packet (available in English, Spanish, and
Vietnamese). The Home Language Survey is required by California Education Code, and is
designed to determine what languages are spoken in the home of each student and whether
language services are needed. If a student’s primary language is marked as other than English
on the Home Language Survey, they will take the Initial English Language Proficiency
Assessment for California (ELPAC).

The ELPAC is California’s required state test for English language proficiency, and must be
given to all students whose primary language is other than English.

The ELPAC is aligned with the 2012 California English Language Development
Standards. It consists of two separate ELP assessments: one for the initial
identification of students as English learners (ELs), and a second for the annual
summative assessment to measure a student’s progress in learning English and
to identify the student's level of ELP” (English Language Proficiency
Assessments for California (EL PAC) - Testin A Dept of Education)).

Student scores on this assessment lead to their identification as English learners:

1. If a student scores as Level 1 Novice, they are identified as an English Learner. They are

placed in grade-level content classes with_integrated English Language Development
(ELD), and a grade-level English/Humanities class with Designated ELD 1.
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2.

If a student scores as Level 2 Intermediate, they are identified as an English Learner.

They are placed in grade-level content classes with integrated English Lan

Development (ELD), and a grade-level English/Humanities class with Designated ELD 2.

If a student scores as Level 3, they are identified as Initially Fluent English Proficient

(IFEP) and placed in grade-level content classes.

Figure 9: Home Language Survey form in English

\;} DOWNTOWN COLLEGE PREP

Home Language Survey

Last Name First Name Middle Name Grade

The California Education Code contains legal requirements, which direct schools to determine the
language(s) spoken in the home of each student. This information is essential in order for the school
to provide adequate instructional programs and services.

As parents/guardians, your cooperation is requested in complying with this legal requirement. Please
respond to each of the four questions listed below as accurately as possible. For each question, write
the name(s) of the language(s) that apply in the space provided. Please do not leave any question
unanswered.

1. Which language did your child learn when he/she first began to talk?

2. Which language does your child most frequently speak at home?

3. Which language do you (the parents/guardians) most frequently use when speaking with
your child?

4, Which language is most often spoken by adults in the home? (parents, guardians,
grandparents, or any other adults)

Parent / Guardian Name
First Last

Parent/Guardian Signature Date
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ELD/ENGLISH COURSE DESCRIPTIONS

DCP provides Designated ELD support in combination with English courses through strategic

grouping of students. All other courses provide Integrated ELD support to help students master
both the content and language skills necessary for academic success.

Course Description Type
Designated | Students take this course in conjunction with Structured
ELD 1 their grade-appropriate English class. ELD 1 is English
designed to help students to develop the critical | Immersion
English language skills that are necessary for (SE
academic content learning in English. Lessons
are built using the Part || Emerging-level ELD
standards, with support from the Part | ELD
standards, in tandem with the CCSS ELA
standards. Instruction builds into and from the
core English class, with an emphasis on oral
language development.
Designated | Students take this course in conjunction with Structured
ELD 2 their grade-appropriate English class. ELD 2 is English
designed to help students to develop the critical Immersion
English language skills that are necessary for (SEI)
academic content learning in English. Lessons
are built using the Part || Expanding-level ELD
standards, with support from the Part | ELD
standards, in tandem with the CCSS ELA
standards. Instruction builds into and from the
core English class, with an emphasis on oral and
written language development.
Designated | Students take this course in conjunction with Structured
ELD 3 their grade-appropriate English class. ELD 3 is English
designed to help students to develop the critical | Immersion
English language skills that are necessary for (SE
academic content learning in English. Lessons
are built using the Part Il Bridging-level ELD
standards, with support from the Part | ELD
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standards, in tandem with the CCSS ELA
standards. Instruction builds into and from the
core English class, with an emphasis on written
language development.

LTEL Students take this course in conjunction with Structured
Intervention | their grade-appropriate English class. LTEL English

Intervention is designed to help students to Immersion

develop the critical English language skills that (SE

are necessary for academic content learning in

English. Lessons are built using the Part |

Bridging-level ELD standards, with support from

the Part | ELD standards, in tandem with the

CCSS ELA standards. Instruction builds into and

from the core English class, with an emphasis on

Academic language development.
Core These classes include all grade-level English Structured
English classes, and are built using the English
Classes California-adopted Common Core State Immersion

Standards for ELA with support of the Part | and | (SEI)

Part Il ELD Standards. Grades 5-8 utilize

Teachers’ College Units of Study (Readers’

Workshop & Writers’ Workshop); grades 9-12

utilize select novels, informational texts, and

online resources.
AP English | These courses are college-level courses which Structured
Literature / | follow the criteria set forth by the College Board, | English
AP English | and integrate the California-adopted Common Immersion
Language Core State Standards for ELA. (SEI)
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STUDENT COURSE PLACEMENT

Downtown College Prep is committed to ensuring that English learners are integrated into the
standard instructional program, while also receiving the language supports they need through
both Designated and Integrated ELD. In accordance with California AB 2735, English learners
are not excluded from any courses that are part of the standard instructional program,

including advanced-level courses.

Figure 10: Sample Student Schedule - Grades 5-8

ELPAC Overall 1
(typically 0-1.5
years in U.S))

ELPAC Overall 2
(typically 1.5-3
years in U.S.)

ELPAC Overall 3
(typically 3-5
years in U.S.)

ELPAC Overall 3
LTEL and ELPAC
Overall 4
(typically 5+ years
in U.S.)

Humanities | ¢ Grade-level e Grade-level e Grade-level e Grade-level
English class English class English class English class
with with with with Integrated
Integrated Integrated Integrated ELD
ELD ELD ELD e Grade-level

e Grade-level e Grade-level e Grade-level History/Social
History/Social History/Social History/Social Science class
Science class Science class Science class with Integrated
with with with ELD
Integrated Integrated Integrated e Intensive
ELD ELD ELD intervention
e Designated e Designated e Designated (differentiated
ELD 1 ELD 2 ELD 3 learning groups)
STEM e Grade-level math class with Integrated ELD
e Grade-level science class with Integrated ELD
Enrichment | Grade-level enrichment class
/ Electives
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Figure 11: Sample Student Schedule - Grades 9-12

Subject Area Grade | ELPAC ELPAC ELPAC ELPAC Overall 3
Overall 1 Overall 2 Overall 3 LTEL and
ELPAC Overall 4
English 9th English | English | + English | + | English | + intensive
(B requirement courses - +ELD 1 ELD 2 ELD 3 intervention w/DLG
40+ units)
10th English Il English Il + | English Il + | English Il +
+ELD 1 ELD 2 ELD 3 intensive
intervention w/DLG
11th English llI English lll + [ English lll + ELD 3 or AP Lit or AP
+ELD 1 ELD 2 Language
12th English IV English IV + | English IV + ELD 3 or AP Lit or
+ELD 1 ELD 2 AP Language
Math 9-11 Grade-level math course with Integrated ELD
(C requirement courses -
30+ units) 12th (Optional) Statistics, AP Stats, or AP Calc A-B, when offered,
with Integrated ELD
Science 9th Grade-level science course with Integrated ELD
(C requirement courses -
20+ units) 12th (Optional) AP Biology or AP Chemistry, when offered, with
Integrated ELD
History/Social Science 10-12 | Grade Level History/Social Science with Integrated ELD
(A requirement courses -
30+ units)
Language 9-12 Spanish | or Spanish for Native Speakers |
(E requirement courses - Spanish Il or Spanish for Native Speakers |
20+ units) AP Spanish Literature or AP Spanish Language, when offered
Visual / Performing Arts 9-12 Visual Ar, Media Art, or Theater with Integrated ELD
(E requirement courses -
10+ units)
Electives 9-12 PE, Student Leadership, Creative Writing, College and Career

(E requirement courses -
50+ units)

Readiness, Ethnic Studies, etc. all with Integrated ELD

(Offerings will vary)
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Student Placement and Course Exit Protocol

Student placement in Designated ELD courses is based on students’ language progress, and
not based on academic content mastery, effort, or behavior. Student exit from Designated ELD
may happen mid-year or at the end of a year. Upon request of a parent or teacher, a student
may be exited from an ELD 1, 2, or 3 class and placed in a more appropriate setting. For
example, if a student is excelling in ELD 2, the change may be to move the student to ELD 3.
Likewise, if a student was placed in ELD 3 but is struggling to make English Language
progress, a teacher may request the student be placed in ELD 2. Requests will be made using
“Mid-Year Student Course Change Form” and be agreed to through a parent meeting by both
the parent and the school. Student placement for the following year will be based on
Summative ELPAC scores, with validation by the teacher based on student academic and
linguistic progress during the year. If a student has not made satisfactory progress in English
Language proficiency, they will not exit their current course and additional monitoring will be in
effect.

ANNUAL ASSESSMENT AND MONITORING OF ENGLISH
LEARNERS

In August, sites review the initial English course placement of students and make adjustments
as necessary. At the end of the first quarter, Advisory/CCR teachers complete a review of
student progress using an EL Monitoring Form and confer with students. Site Assessment
Coordinators review the EL Monitoring Forms and determine whether any of the next steps are
needed: revisiting student placement in their Designated ELD class, coordinating additional
coaching for a teacher, and/or scheduling a conference with a student. This process is
repeated at the end of the second quarter, and if needed, a Student Study Team (SST) is
scheduled to determine additional support for a student.

During the third quarter, the EL Monitoring process is repeated for any students who have not
been reclassified. Within this window, all English learners take the Summative ELPAC (English
Learner Proficiency Assessment for California) (see Appendix B for sample ELPAC reports). If a
student’s IEP (Individualized Education Plan) notes that their disability will prevent them from
being accurately assessed through one or more of the ELPAC domains, they will be assessed
using the Alternate ELPAC. This data is analyzed and used to place students in English and
ELD courses for the following academic year.
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RECLASSIFICATION

The “Reclassification Process” is used by DCP to determine whether English Learners (ELS)
have acquired sufficient proficiency in English to access core academic content without English
language development (ELD) support. State law requires students classified as ELs to be
assessed annually on the_English Language Proficiency Assessment for California (ELPAC) to
determine if they are acquiring proficiency in the language domains of Listening, Speaking,
Reading, and Writing. Once the annual results are received, the reclassification process starts
for grades 5-12.

California Education Code Section 313 includes four criteria for reclassification; students must
meet all four criteria in order to be redesignated as Fluent English Proficient (RFEP). See Figure
12 for DCP’s specific criteria.

1. Assessment of English language proficiency (ELP), using an objective assessment
instrument, including, but not limited to, the state test of English Language Proficiency
Assessments for California (ELPAC); and

2. Teacher evaluation, including, but not limited to, a review of the student’s curriculum
mastery; and

3. Parent opinion and consultation; and

4. Comparison of student performance in basic skills against an empirically established
range of performance in basic skills of English proficient students of the same age.

Reclassification Cycles

Every fall, Site Coordinators and teachers review student assessment data to determine which
students are eligible for reclassification. If students meet the reclassification criteria, teachers
include a review of the DCP RFEP Form with families during Parent Conferences.
Reclassification as Fluent English Proficient requires that students meet four criteria:

Assessment of English Language Proficiency (based on the ELPAC)

Teacher Evaluation based on student academic achievement

Comparison of Performance in Basic Skills (may use CAASPP, WPA, or NWEA)
4. Parent/Guardian Opinion and Consultation

wn A

During the winter, data for students who met criteria 1 but not criteria 2 and/or 3 are reviewed;
if the additional criteria was met during the fall semester, these students may also be
reclassified and a conference with families will be scheduled.

Site Coordinators and Site Operation Managers plan and facilitate Reclassification Celebrations
for students reclassified in the fall and in the spring. English Learner Advisory Committees
(ELACs) review the reclassification process in the fall and the spring, and provide feedback for
potential future revisions.
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Figure 12: DCP Reclassification Criteria

State Criteria

Local Criteria

Grades 5-12

Criterion 1: Assessment of | Summative ELPAC: Overall Proficiency Level 4.

language proficiency using | ELPAC

an objective assessment (English Language

instrument, including, but Proficiency

not limited to, the English Assessment

language development test | California)

that is developed or

acquired pursuant to

Section 60810.

Criterion 2: Teacher Teacher Teacher recommendation based on one of the following:

evaluation, including, but
not limited to, a review of

Recommendation

d Most recent Report Card grade (quarter or semester) of “C” or
better in English

the pupil's curriculum (will be replaced by | @ Most recent (quarter or semester) GPA of 2.0 or higher

mastery. Districts continue | OPTEL once A Teacher evaluation that student deficits in motivation and

to use locally determined available) academic success are unrelated to English language proficiency
criteria.

Criterion 3: Parental Parent Teachers will consult with a parent or guardian during parent-teacher

opinion and consultation.
LEAs should continue
using parental opinion and
consultation per local
policy to establish
reclassification policies
and procedures for
Criterion 3.

Consultation

conference (with translator, as needed) to ensure the
parent/guardian understands the reclassification process and
ongoing monitoring. If a parent/guardian is unable to attend a
conference, the teacher or site designee will consult with the
parent/guardian by phone. A parent/guardian may disagree with the
determination to have their child redesignated, but the student will
still be redesignated.

Criterion 4: Comparison of
the performance of the
pupil in basic skills against
an empirically established
range of performance in
basic skills based upon the
performance of English
proficient pupils of the
same age, which
demonstrates whether the
pupil is sufficiently
proficient in English to
participate effectively in a
curriculum designed for
pupils of the same age
whose native language is
English.

Demonstration of
Basic Skills

(must meet 1 of 3
possible
assessment
criteria)

CAASPP/SBAC: English score must be within 25 points of Standard
Met or higher.

OR

DCP Writing Proficiency Assessment (WPA): Score of 2.5 (= nearly
at grade level) or above

OR

NWEA: RIT score must be nearing grade level in Reading:

Grade 5 Grade 6 Grades 7 Grades 8 Grades 9-12
O Fall: 4 Fall: a Fall: 4 Fall: Q Fall: 217+
198+ 205+ 208+ 215+ a Winter:

O Winter 4 Winter: 1 Winter: 3 Winter: 219+
203+ 209+ 211+ 217+
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Reclassification of Neuro-Diverse Learners

Students with disabilities are to be provided the same opportunities for reclassification as
students without disabilities. If it is determined that an English learner’s disability will prevent
them from being able to take one or more domains of the ELPAC (listening, speaking, reading,
writing), the |IEP team will propose an alternative assessment and write this into the student’s
IEP. Beginning in 2021-22, neuro-diverse learners who take the California Alternate Assessment
(CAA) will have the opportunity to demonstrate English language proficiency through the
Alternate ELPAC.

MONITORING OF STUDENTS REDESIGNATED AS FLUENT
ENGLISH PROFICIENT

Students who have been reclassified as fluent in English will continue to be monitored for at
least four years to ensure that they continue to make academic and linguistic gains. Twice
each year, Site Assessment Coordinators will share REEP Monitoring Forms, and
Advisory/CCR teachers will complete a review of student progress and confer with students.
Site Assessment Coordinators review the EL Monitoring Forms and determine whether any of
the next steps are needed: coordinating additional coaching for a teacher, scheduling a
conference with a student, and/or scheduling a Student Study Team (SST) to determine
additional supports for a student, including additional language support and/or academic
interventions.
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3. EFFECTIVE INSTRUCTION FOR ENGLISH
LEARNERS

This chapter provides an overview of the research-based instructional program
DCP provides to help English learners to gain full proficiency in English while
simultaneously mastering grade-level academic content. Designated and
Integrated ELD are described, along with an explanation of the Seal of Biliteracy.
Support for multilingual students who are also neurodiverse is explained. This
chapter also outlines DCP’s language acquisition program options and the
process for parents who are interested in requesting an alternate program.

RESEARCH-BASED INSTRUCTION: THE ART AND SCIENCE
OF SUPPORTING ENGLISH LEARNERS

English learners face the unique challenge of developing language proficiency in an additional
language while also mastering grade-level content. We believe that all students, not excluding
our multilingual students, can learn and achieve at high levels. In 2016, California passed
Proposition 58, the California Ed.G.E. Initiative (Education for a Global Economy):

The purpose of the CA Ed.G.E. Initiative is to ensure that all children in California
public schools receive the highest quality education, master the English
language, and access high-quality, innovative, and research-based language
programs that prepare them to fully participate in a global economy. (CA Ed.G.E.
Initiative Implementation Handbook)

In accordance with the CA Ed.G.E. Initiative, all students at DCP are provided with equal
access to an engaging curriculum that is intellectually challenging.

Research shows a common path toward mastery of an additional language for most English
learners (see Figure 13). According to California’s 2014 ELA/ELD Framework, “Throughout
the school day and across the disciplines, ELs learn to use English as they simultaneously
learn content knowledge through English” (p.107). Through a combination of Designated ELD
and Integrated ELD (see below), students are able to master grade level content while
simultaneously developing proficiency in the English language. This combination of both
Designated ELD and Integrated ELD is “a fundamental and nonnegotiable service requirement
for all EL students, though how it is provided is dependent upon each student’s needs and
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https://www.cde.ca.gov/sp/el/er/documents/edgehandbook.pdf
https://www.cde.ca.gov/sp/el/er/documents/edgehandbook.pdf

not a one-size-fits-all approach” (Improving Education for Multilingual and English Learner
Students: Research to Practice p.50).

Figure 13: General Progression of the CA ELD Standards ELD Continuum

ELD Continuum

Lifelong
Native Language | —#Emerging == Expanding =3 Bridging —» Language

Learners
ELs come to ELs at this ELs at this ELs at this level Students who
school with a level typically level increase continue to learn have reached full
wide range of progress very their English and apply a range proficiency in the
knowdedge and quickly, learning knowdedge, of advanced English language,
competencies to use English skills, and English language as determined by
in their primary for immediate abilities in more knowdedge, skills, state and/or local
language, which needs as well contexts. They and abilities in criteria, continue

they draw upon to
develop English.

as beginning to
understand and
use academic
vocabulary and
other features
of academic

language.

learn to apply a
greater variety
of academic
vocabulary,
grammatical
structures,

and discourse
practices in more
sophisticated
ways, appropriate
to their age and
grade level.

a wide variety
of contexts,
including
comprehension
and production
of highly
complex texts.
The “bridge”
alluded to is the
transition to full
engagement

in grade-level
academic tasks
and activities

in a variety of
content areas
without the need
for spedalized
instruction.

to build increasing
breadth, depth,
and complexity in
comprehending
and communi-
cating in English
in a wide variety
of contexts.

(California ELA/ELD Framework, p.105)

Research identifies six powerful instructional practices for multilingual students. These
practices are “are grounded in research evidence and knowledge about the critical role
meaningful social interaction plays in supporting cognitive, linguistic, and social development
in children” (Vygotsky 1978):

1. Engage students in discipline-specific practices to build their content
knowledge.

2. Anchor the learning in real-world experiences and phenomena that are
relevant and meaningful to students.

3. Value, promote, and cultivate students’ cultural and linguistic assets to
further the classroom community’s learning.

4. Foster team-based learning and student to-student discussions
grounded in collaborative sensemaking.

5. Explicitly teach discipline-specific language and literacy with the goal of
supporting reading, writing, and discussion in the discipline.

6. Use, and help students to use, multiple modalities to promote and
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https://www.cde.ca.gov/sp/el/er/documents/mleleducation.pdf
https://www.cde.ca.gov/sp/el/er/documents/mleleducation.pdf
https://www.cde.ca.gov/ci/rl/cf/

enhance autonomy. ([mproving E tion for Multilingual and English
Learner Students: Research to Practice p.353-355)

When used intentionally and strategically, these practices support students’ ability to master
grade-level content while simultaneously increasing their language proficiency.

DESIGNATED AND INTEGRATED ELD

Designated ELD

English learners (ELs) benefit from time during the day that is set aside to focus on the critical
language skills, knowledge, and abilities needed for content learning in English. Designated
ELD is provided by Middle School Humanities and High School English teachers during a
protected time, using the Part | and Part Il California ELD Standards to help ELs develop
increased proficiency in English. Students are strategically placed by current language levels;
teachers carefully monitor students’ language development and help ensure progress along
the continuum from Emerging through Expanding and Bridging to Lifelong Language
Learners.

In recognition that English learners are not a homogenous group, and that a student’s
“Overall” ELPAC score tells only a small part of the story, teachers engage in data analysis
to help them see the larger picture: How does one year’s score compare to a three-year
pattern? What do students’ scores across the four domains suggest about language
strengths that can be built upon, and areas of greatest need? This data analysis helps
teachers to plan lessons that meet the language development needs of each student in
their classes. Designated ELD includes a strong emphasis on oral language development,
including active engagement in collaborative discussions that help students to develop
discourse practices, grammatical structures, and vocabulary. To help plan effective
Designated ELD lessons, teachers start by analyzing the content standards that are a focus
for whole-class instruction. Teachers identify the Part | mode of interaction (Collaborative,
Interpretive, and/or Productive), and the Part Il linguistic feature (Structuring Cohesive
Texts, Expanding and Enriching Ideas, and/or Connecting and Condensing Ideas) that will
best amplify and support mastery of the content, then develop strategic lessons that
engage students in meaningful interactions with text.

Through an intentional and strategic focus on helping students to interact in meaningful ways
while learning about how English works, English learners are able to engage in complex,
cognitively demanding activities, and develop the conf